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Realism and Curriculum Construction : . ‘ |
Realism is based on materialism which believes that matter s €very thing and this materjy)

world is all in all. Hence, Realists attach great importance to Physical Science in preference
to academic and bookish knowledge in the curriculum. They believe that only such usefy]
knowledge should be imparted to children which is closely related to their actual life ang
which is closely related to their actual life and which is capable to solve the problems of thejr
future life.

Naturalism and Curriculum Construction :
Naturalism does not believe in the aim of education as knowledge for the sake of

knowledge. Breaking of restrictions of religion and morality this doctrine advocates the
development to the full of the inherent, instincts and impulses of a child. Hence, the construction
of curriculum, according to Naturalism, should be according to the individual difference of
children with regard to their natural interests, abilities, capacities, basic impulses and tendencies
of action. It may be noted that different naturalists, for example needs varying stages ofa
child’s developmental process and growth. With this view, the curriculum should contain
games and sports, nature study, physical care, psychology, material sciences, language,
geography and history. According to Herbert Spencer, a man is by nature an Individualist.
Hence, the aim of education becomes self-preservation and only those subjects should be
included in the curriculum which promote this capacity of self-protection, viz psychology,
health hygiene, chemistry, arithmetic, biology, home science, physiology and other scientific
subjects as main items of curriculum, keeping the cultural and academic subjects at the
secondary place.
Pragmatism and Curriculum Construction :
Pragmatism cures and completes the drawbacks of Naturalism. According to this
ideology, curriculum construction should confirm to the principles of utility, creativity inherent
interests of children. In other words, curriculum should be child-centred. According
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Ppragmatism, the principle of utility is concerned only with those subjects which are nc.)t
only relevant and useful to the present life of a child but also prove worthy for the needs of his
future life as an adult. According to this principle, the minimum curriculum should include
language, health hygiene, physical tests, science, geography, history, agricultural science and
home science for girls. Study of these subjects will enable the child to solve the day to day
problems of life easily and intelligently. This principle of utility later on emphasises the need
for vocational education. It may be noted that insistence of Pragmatism on the principle of
utility should not be interpreted in a narrow sense to march away the progress. As a matter of

fact, in its wider and truer interpretation, the principles of utility advocates more and more
human progress and welfare.

The second principle of curriculum construction according to Pragmatism is the
principle of creativity. According to this ideology, a child is active by nature. Hence, his
activity should be exploited for his education. In other words, the curriculum should be activity-
centred. Hence, more and more opportunities should be provided to children to indulge in
conductive and useful activities to develop themselves physically, mentally, socially and culturally
ina free environment. Through these activities, a child will acquire various experiences. John
Dewey asserts thus — “If these activities take the character of the activities of the

community of which the school is an organ, they will develop more virtues, result in
attitudes of initiative and independence and will give training in citizenship and
promote self-discipline.” |
The third principle of curriculum construction according to Pragmatism is the principle
of natural interests. According to John Dewey these interests are of four varieties — (1)
Interest in conversation, (2) Interest in investigation, (3) Interest in creation and (4) Interest in
artistic creation. Hence, curriculum for primary classes should be free to express their basic
interests through music, art, calculation, spinning, weaving, knitting, tailoring, drawing, painting
and creating models. Only after these free experiences and expressions, children should
leamn, reading, writing and calculation. These mini activities will later develop into full-fledged
“ctions and practical achievements. The result will be that in senior classes, a child will easily
leam about biology, agricultural science, botany, arithmetic, algebra, engineering and other
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1. Philosophical Orientations
Psychological Considerations
Social Considerations
Economic Considerations
Environmental Considerations
Institutional Considerations
Cultural Diversity
Teacher-Related Considerations
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1. Philosophical Orientations :
Smith Stanley and Shores (1957) have asserted that philosophy is ess
mm!gmdjusufymgedwauonalpmpom selecting and organizing knowlec
learning activities.
»‘Thl:a:ms are the statements of value which are derived from the r



